Bp UU 926 
TITLE 

IMiSTiTOTION 
SPOKS AiSENCY 



DOCOHEBT BSSOHE 

08 



CE 019 2ai 



AEL Career Decision-Making Program* Career Guidance 
Filmstrip. Guide. First Edition. 
&pp\alachia Educational Lab., Charleston, W. Va.- 



BEPOBT NO 
POB DATE 
CnDNTRACT 



National Inst, of Education 
Educatibn and Hork Group. 

■AEL^-^,B2i;, 
.77 ■ v.; y . '. .'^ ■■ 
llE-C-(iO-3-0093 
45p. ; ^^^l^'t^d documents 
Guide prepared by 



AVAILABLE FH OH 



EDBS PBICE 
DESCBIPTOBS 



231-2U0, . 
Guidance, 
McKnightV 
61701 : 



(DHEH) , Washington,. D.;c. 



see CE 019 229 and CE 019 
the Div,. of Career 



Publishing Company, Bloomington> Illinois! 



IDENTIFIEBS 



ABSTBACT 



HF-$0-83 El us\ Postage. HC Not Available from EDB Si. 
♦Career Education; Career Exploration;. Career 
Planning; D^eqision Hakingi , *Filmstrips; *l!agnetic 
Tape Cassettes; Management Information, Systems; 
Occupationa^y Guidance; *Program Descriptions; 
Secondary Education; Reaching Guides; *Teaching 
■Tech'hiques_ ■■ 'V,-'':.:. .. . - 

♦Career Decisiipiai Making Prog^ 



This .document provides a description and discussioh j 
guide for each of the f ilmstrips developed to accompany the Career | 
Decision-Making (CDM) program ^developed by the Appalachia Educationa^l 
-Laboratory. (See" CE 019 229 for an overview^ of the total CDM | 
program.) The following filmstriips and cassettes are listed: "Careeri 
Goals"; "Creating a Career"; "Decisibn--Makina"; "Sequences in '1 
Self- Exploration"; "Self- Exploration: Who Will I Be?" ; yintroduction 
to the Career information System"; "Osing the. Career Information i 
System";' "Examining lour Interests"; "Work AGtivities"; "Work 
Situations";- "Credentials and Competencies: Get Beady, Get Set, Go!";;^ 
"What Are Aptitudes?"; "Learning about Your Aptitudes" ; "Working 
Conditions and Physical Demandis" ; "Work Experiences"; "Economic 
Inf luences'^; "social Influences''; "Sounds of Work" (cassette only) ; ! 
and "What Is My Occupatiori?" (cassette only) . (Also available in ERIC 
are the CDM curriculum materials, CE 019\231-232^. and the Career 
Irifbrmation System materials, CE 019 233-\^46^^.^^^ 




**************** ^e*********** ******** *************^^^ 

* Beproductions syipplied by EDBS are the best , that can be made * 

* , . •from the original document.\/ i > * 
♦*************************** ******** *^*********** 



ERIC 



rxi 




U S DEPARTMENT OF HEALTH, 
EDUCATION A WELFARE 
NATIONAL INSTITUTE OF 

EDUCATION " 

THK5 DOCUMENT HAS BEEN REPRO- 
DUCEO EXACTLY AS RECEIVED FROM' 
twe PERSON OR ORGANIZATION ORIGIN- 
ATING IT POINTS OF VIEW OR OPINIONS 
STATED NOT NECESSARILY REPREr 
SENT OFFICIAL NATIONAL INSTITUTE OF 
HOUCATION 'ROSIJION OR POLICY 




PERMISSION TP REPRODUCE 

MICROFICHE NaW4Jir , 
HAS BEEN GRANTED fiY 



^4^<NI©Hr PUBLISHING GOMPAfsIY - Bloomington/lllinois 61701 



TO THE 'educational RESOURCES 
INFORMATION *CENTER (ERJC) AND 
USERS OF THE ERIC SYSTEM/" • ^ 



y4EL V 

cofeer 

decision- malting 
program >/ 



FIRST EDITION 

Lithographed In- U.S^. 



Copyright .<&1977 by Appalachla Educailonal Laboratory, Inc. 
Charleston, West Virginia ^ 



Published by McKnight Publishing Company 
Bloomlngton, Illinois 

All rights reserved. No part of this book may be reproduced or utilized In 
any form or by any means, electronic or mechanical, including photocopying 
or recording, or by any information storage or retrieval system without per- 
mlssiori in writing from the publisher. • . /■ 




r, :'. . . ■: . ...V . • . 

•» ' . . ^ . ■ ■ ■ 

Tho development of this project was^ paid for by the Education and Work 
Group of the National Institute of Education, Department of Health, Educa- 
tion, and Weffarei. The opinions "Expressed, however do not necessarily 
reflect the positions or policies of the institute. ' ^ 



INTRoduCTiON 



The Career Guidance Filmstrip Guide is designed to help 
teachefs integrate ca'reer guidance concepts into any school subject. 
These fiJmstrips aod cassettes are designed for the Career .De- 
cision-Making and^ Career Information \Sys^em Program^ devel- 
oped by Appalachia Educational LaboratorV^H^ic. However, teachers 
can^elect high interest topics related tb\ student needs .and inte- 
grate these topics in the format of any school subject through \the 
use of these filmstrips and cassettes. ^ 

The Concepts presented by the filmstrips apd cassettes are 
based on the idea that career guidance must be concerned with the 
whole person 'in the context of society and not s,olely with occupa- 
tional choice; The filmstrips and discussions are planned, to hfelp. 
students meet the following objecjives: ■ '. : ' 

1; Identify n^eeds, values, and life goals. Recognize that goals can 
be met tl^rough career activities; * • -v 

2. Use self-expioration ^nd occupational exploration in shaping" 
careers. , 

3. Develop .decision-mal<ing -3bilities. 

4. Relate their interests, abilities, and values to the world of work. 

5. Identify social and economic Influences affecting career, deci- 
sions. , • - . 

Each filmstrip, . cassette, arid discussion make up a self-con- 
tained activity. These activities can be used independently and not 
necessarily in the order the filmstrip and cassette titles are listed. 

Teachers with similar instructional objectives can therefore- in- 
corporate the activities in their curriculum, to highlight andv reinforce 
students' skill development In self-exploration, decisionVmaking, 
and career exploration. \ ' - 
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HOW TO USE THE FILMSTRIP ACTIVITIES IN VOUR 
- \ CAREER GUIDANCE CLASS 

1. Read through the listing of filmstrip and cassette titles. The brief 
desdription following each title will help you select tfie filnnstrip(s). . 
you need to, meet your Instructional objective, 

2. Turrj to the indicated corresponding page in the Career Gyidance . 
Filmstrip Guidfe to, find the filmstrip's discussion guide. . _ 

3. The filmstrip's major purposes are stated at the beginning of the. 
discussion guide' to help you introduce the filmstrip to the class. 
You may do so through a lecture, discussion, demonstration, or 

' as you see fit in order to liave a smooth transition from your 
regular career guidance program. ■ ,. 

4. vThe "Suggested Activity T^me" is an appftiximation to help you 

schedule the activity within your own class planning. . " i 

5. yThe dn-scussion questions are open-ended, The comments; fol- \ 

lowing each question contain d'ueis and suggesjions to help-, you. 
I guide the discussion. Encourage students to express themselves, 
and to maintain an atmosphere of respect, for the feelings, and . 
opinions of others. There are no right or wroj5^ answers. ' 

6. You will need the following materials and eqQtpment for each 
activity unless otherwise specified at the beginning ofy the' dis- 
cussion guide: * • ' . ^ ' 

• Filmstrip projector/screen ' ' ' 

• Cassette tape player 

• The filmstrip and Cassette you selected, for the activity.. 

■ . ■ - ■ ■■ ' -^--^ • 

FILMSTRIP AND CASSETTE TITLES AND DESCRIPTIONS Pdge 

(The Item number can be used when ordering filmstrips and cassettes.) 



Career Goals 

(Iterh No. 2713— ^6 frames) 



Although people have the same basic survival needs, they 
have different' goals. Individuals also differ in. the way they 
meet their needs and 'goals. Lifetime "work is introduced- as a 



means to .meet goals' „ i-- 

Creating a Career . / . * I , . 10 

(Item No. 2712 — 75 frame$>^ ^ 

Career Is defined as all work activities used as a, means of 
meeting goals — not just paid jobs. The role and Importance 
of decisions in shaping a career are introduced. ... " . - 

Decision-Mahcing, Rart 1 . "^2 

(Item No; 2714—73 frames) 

The filinstrip depi-cts the different methods p^ple use to 
make decisions.- ^ ■ 



Decision-Making, Part il . . " . 14 

(Item No. 2715 — 71 frames) 

The filmstplp intrdduc'es. a five.-step decision-making stra- 
tegy and its uses. * 

Sequences ih Self-Explbration .16 

, (Item No. 2727 — 75 frames) 

' Students' reactions to' the feelings, values, and attitudes. 
»presented.in the filmstrip help them'^ain an insight about them- 
selves. The strip is first shown without narrative so students' , 
Imagination is not influenced by it. The strip is viewed again 
with narrative so studerits can compare what they interpreted 
to * t hj^ .n^rat i y e . ' ^ 

Serf-Exptoration: Who Will I Be? - . ' fs 

(Item No. 2716 — 86 frames)' >^ 

ryjasked figures 'represent the values of Truth, Beautyr Jus- 
tice, and Love, The relationships between a person's values, 
work values, and /future career are introduced. • / 

Introductioh to the Career Information System? 20 
(item No. 2728-y82/frames) ^ 

The 'filmstrip /ijwoduces the Career Information System' 
which links self .information (interests, values, abilities, gbal^) 
to occupational information. ^ . ; 

Using the. Career Information System // 22 

(Item No. 2729-r-89 frames) 

Th^ filmstrip gives specific directions for using the/Career 
Information !Systen^Klt^l lows a couple of students/^s they 
• investigate and explore occupations using the system's 
interest/aptitude checklists and the Worker Trait Group. Guide. 

Examining, Your Interests / . . 24 

(Item No. 2717—76 frames)' ' , 

The filrristrip depicts the different ways people dfen examine 
their inte^rests and relate them to occupational alte/natives. 

Work Activities . ] 2Tir 

(Item No. 271S — -94 frames) 

The filmstrip outlines the ten types of Work^ctivities and 
illustrates them with diversified occupations. 

Work Situations / . .... 28 

(Item No. 2720 — 75 frames) 

The as^aptjVe skills, workers need "to have in order to face I 
• yaryiog work situations are introduced and demonstrated in 
varices occupations. " 

2The C4r4er Information System is developed by Appalachia Educational Labora- 
tory, Injb.- and published by McKnight Publishtng Company, Bloomirigton, 
lllinais. 61701. ' 




Credentials and Competencies: Get l^eady, Get 

(Item No. 2721 — 73 frames) ^ '^^Pl^' "'^g^v 

Trie filmstrip depicts the many ways in which people use 
creaentiais, including getting a« job. Competencies are pire- 
sented as job keeping- skills. How to develop these ski I (s is 
outlihed. ■ ' - y 

What Are Aptitudes? . ^ 30 

(Itsm No. 2722- — 76 frames) n ' ■ . 

Aptitude is defined as the facility with which a person can " 
learn new 'knowledge and^kills. The filmstrip depicts how 
people can ideritlfy their. aptitudes and use this kno.wledge in 
career decision-making. / - • , v • 

Learning About Your. Aptitudes : ^ ' . . ' 32 
(Item No. 272^— -78 frames) ''^ • ' 

/"the filmstrip introduces the ajreas of af^udes as defined in ~ , 
the Dictionary of b ecu pationat Titter's. hMw students can ex- 
amine their aptitudes in these areas and /elate , them to career 
(^oices is outlined. ' — - 

Working Conditions and Physical Demands / . 34 

(item No. 271 ^75 frames) V ^ 

The filmsti-ip depicts the varying y/drk enviro_nrh=^ts and. 
physical demands upon workers through representative occu- ^ 
■patidns. . ' '. 

Work Experiences * v ' , .... 36 

I (Item No. 2724-475 frames) ' 

I Students in . tHe- filmstrip discuss,-- their plans for summer):|j|" 
/ activities. The interests and values reflected in the choices of 
/ activities are identified and related to career planning. ^ , 

Economic Influences ...... 38 

(Item No. 2725 — 75 frames) ♦ *v • 

.The'cost-of living, -barnjngs of individuals and families, taxes, 
strikes, recessions, and inflations are sh6wn to be influences 
on each person's lifestyle and jDareer. 

Social influences . , . 40 

(Item No. 2726 — 74 frames) . 
; The filmstrip depicts how family, peer gi'ou'ps, sex, ethnic 
^ backgrouhd, and handicaps influence career decisions. . 

^The D/cf/o/iary o/ Occupjational Titles, Volumes I and II. Is published , by the U.S. 
, Department of Labor,- * . 



' CASSETTE TITLESf AND DESCRIPTIONS ^ ^ 

(Item No. 5820) 

Sounds of Work (Side I) : ) . . . . 41 

. • "Students are introduced to the sounds workers are exposed 
in fifteen different occupations. In this activity, students are 
'to associate the sounds with the occupations. 

What Is My Occupation? (Side II) ........ .... 43 

■ Students listen to clues given by workers about their occu- 
pations. In this activity, studejit^ are to narne the various 
occupations presented. 




CAREER 



Sugjg ested Acti vi ty Ti me 
25-30 minutes " 



MAJOR PURPOSES . 

• Students should develop an' understanding of (a) goals as any- 
thing a .person wants to do, \cy'jD^,:f^r Xo have, (b) career goals as 
goals met through worl^^not sf%p^^cupational choices, and (c) 
the heed to .clarify^heir goals 'b%|<35m%9y can decide, through' what 
career, aotivitieff their goals are to 'b^e / 
• - .' ■ ' ■ ' . ' 

DISCUSSION GUIDE ' ^ 

After the filmstrip presentation, use the following questions and 
comments to guide the discussion^ 'Y - y 

What does thre term "goal" mean to you? 

COMMENT: A goal is anything. you need or' want. 

What kinds of goals are described in the fllmstrip? , 

COMMENT: In the filmstrip, goals are described in three pairings. 
^ ■ (1). Long-term -r- short7term . ■ ^ . 

(2) Important — not-so-important , - j . , 

(3) For self — for others ^ A 
Dp you \i^ant the same things members of your family do? that 
your friends do? Why, or why not? -^i* 

COMMENT: Everyone wants different combinations of things. 

Are your needs different frohn the needs of others? - 

COMMENT: Basic survival needs - — food, shelter, health, 
love — are essentially the same for all people. 
Why do people want different things? 

COMMENT: People are different. , 
Do you want the same things now that you wanted a year ago? 
. COMMENT: Most people's goals change; younger people 
"bsually change th^ir goals frequently. . 

Why do people's goals change? ' * . ^ 

COMMENT: People change as gi result of growth (maturation) 
and experience. , . . 

Have you ever been ifl conflict wi^i , others because your goals 
were different from theirs? What did you do about the conflict? 
COMMENT: Most people find themselves' In conflict, with 
others. As students give exam plefe, try to bring out 
the. ways in wh^h they can resolve such conflicts. 

■ ^ ■ ' / . . i> • - ■ ■ « 

8, ■ . ■ 



Do you feel you have control over getting what you want? Why, 
'or why not? - •/ 

_ COMMENT: Ask for examples which shg^^ p'ositive action and 

. controf. "* ' ■ - 

What have you done to meet your goals? ' 
, ^ ^ COMMENT: Responses here are related to the previous ques- 
tion, 

Jn the fllnnstrip, work was defined as the performance of activities 
- 'designed to effect some change, even in a small way, in- some 
. aspeci of soc^ty. ts this definition useful to you? Why, or why 
not? How woura you* define work?^^ 

COMMENT: Students should feel free to accept or reject this 
^ .definition. AsK students to explain their answers. 

Why do people work? 

COMMENT: People work to meet goals, either directly ^he 
' . work itself is satisfying) or indireetly (people work' 
for the opportunity — = time or money — to satisfy 
• goals). ■ . - ' ' 

What ate some examples of work you do? 

COMMENT:' Examples of work students' do 'might include 
schoolwprk, chores, hobbles, or part-time jobs. A 
person does not necessarily get paid- for worJ<. 
. What do you hope to gain from the work you do? 
■ COMMENT: It is "imperrtant that no students be made to feel 

that the things they want from work are of less or 
/more value than the things others vyant. 

^ Should thfere be any lega^l or moral limits on how people'meet 
their goals? ^ 

COMMENT: What should be the view of different groups within 
society on such means as stealing or using force?. 
' Accept -a variety of answers,^ Encouraging students 

to express their thoughts and feeilngs. 
Do you like having goals? Why, or why not? 
. y COMMENT: Encourage students to' express their thoughts and 

feelings. Accept a wide range of answers. 



V 



■' ■ ■ ■ ■ ' / , . ■ . 

■. • ■ ' ■ " /' .. ■ ' 
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CREAf INq A CAREER 



Suggested Activity Tfme „ , 

■ ^20-25 minL»t0s , • „ ■ . ■ '. 

MAJOR PURPOSES ^ ^- ' 

Stuclents st^ould- becoitie -laware (a) of:;;the many, kinds of acti- 
vities whic>i can make up a person's.career such as education, oc- 
cupations, home, family; and-community services, (b) that the ways 
people combirie activities at various times in their lives form career 
. patterns, and (c) that by examining their different options, students 
can choose and combine career activities to me6t their goals. ■ 

DISCUSSION GUIDE 

After the filmstrip presentation, use the fbiiowing questions and 
comments to guide the discussion. ^ 

How was "career" defined in th6 filmstrip? . 

COMMENT: Career is the part of; your life that you spend 
working. It is a means :to your goals. It is broader 
than occupation and includes all the work activi- 
ties of your .entire , life. • 
Were you surprised by the filmstripi definition? Why, or .why not? 
COMMENT: Accept a variety of answers. Ask students to. ex- 
plain their answers. 
What Is not part of a career? V 

COMMENT-. Leisure is, not part of a career. Howeyer, your 
■ career affects your leisure time, and the way you 

spend your leisure time may affect your career. 
How Is a person's cSireer shaped? 

COMMENT: Your dareer is determined by the decisions you 
. ' . fnake within the limitations of the opportunities 

-■- •• • open to ybu. , 

How have your experiences shaped you? 

COMMENT: If students have difficulty answering, give tt;ie ex- 
ample from the filmstrip^^^ — -the girl helping the 
■ worrran who fell -— or one from your own life. 
Can you think of any decisions; you have made that have influ- 
enced how yoU feel about yourself? ; . 
COMMENT:. Skipping' schook starting a new hobby, studying 
for a test, or^sobeyirig parents are examples. 



Who makes the most important decisions 
CQMMENT: Students' answers will vary. 

Do you ever let other people make decisions for vou? Why,' or 
.;Why hot?.;' ■ ■■ ' \ ' 

COIS/IMENT: Doctors, lawyers, and family might have special 
knowledge that you do not have. 

Do you think it is a good idea to let others make decisions for 
you? if so, under What conditions? In the filmstrip, a young 

- woman is told she would be happier as a nurse rather than as a 
:doctor. How do you feer about this advice? 

COMMENT: A person's special knowledge may strongly in- 

.V ffuence your decision. Ask students to discuss* 

• ^ • , whether . people can always separate their o\wn 
. , ' , '^prejudices from the advice th0y give. Refer stur 

' ■. dents to the stereotype presented in the filmstrip 

sequence: a woman would be happier 'as a nurse 
• than as a doctor. 

^ If your decision differs from what most peiople would decide, 
'should you change it? Why, or why not?' / 
i , COMMENT: You are^ different from everyone else. Your de- 
^ cisions rhust relate to you, not. "most people," 

Suppose you make a decision that meets your^igoals, but affects 
other ""pepple's lives as well. They are not happy with your de- 
cision. Should you change your decision? Why, or why^ not? 

COMMENT: Encourage students to express their reactions to 
iseveral possible situations. 
How can you increase yodV skills in making decisions? 

COMMENT: You can Increase your ability to make decisions 
. ' by gathering valid information both about yourself 

,/ and the environment. Having information atone 

V ; . -do^s not guarantee a decision that will meet your 

• ; goals. You must evaluate the information.*^ 



dECISION-IVIAklNq, PAtRT I 



Suggested Activity Time • ^ \ 

25-30 minutes 

4 .... ■ ■ ■ • • . 

MAJOR PURPOSES 

Students should become aware of (a) the different weys peopfe 
make decisions and (b) their own decision -making methods. 

DISCUSSION GUIDE 

, After the filmstrip presentation, use tlie followin.g questions and 
comments to guide the discussion. ^ - * 

Review the different ways of making decisions presented in the 
filmstrip with tHe students. The goaj of the discussion is not to .te^t 
the students' nriemories,- but • to nnake them aware of their own 
decision-making metho'ds. ' ' . 

• Connie Compliant does not want to mak^ a decision her- 
self. She lets others decide ^or her. 

• Fran Flip" leaves h^ decisions to chance. 

• • Dan Delay puts offTnaking decisions, often until it is too late. 

• Easy Ed always tries to find the easy way/to do something.^ 
m. Penny Planner has a plan tor nnaking decisions. 

Have you ever used any of the rfiethods for making decisions that 
were discussed ;jn the filmstrip?; Describe the results. 

• If the results were good, what steps did you use to reach 
" ' the decision? 

• if the results were bad, what were the steps you should 
have taken to reach a better decision? 

COMMENT: If students have used any of the filmstrip's 
methods, have them identify the methods and 
> : describe the results. 
Compare the different methods presented in the filmstrip/ What 
are the advantages? What are the disadvantages? 

COMMENT: In the discussion, be sure that the following ideas 
emerge: ' 
. • Looking at a number of alternatives increases your chances 
of -making a satisfying decision. Conversely, it reduces the 
risk of making an. unsatisfactory choice. ; 

• As a consequence of making your own decision, you assert 
your freedom of choice and strengthen confidence in ygur^. 
self as 'a decision-maker, „ - 
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What are .some of the decisions you <mal<e each day that n;ay 
^ have a lasting effect on your lives? * 

COMMENT: Examples may ihclude choosing a hobby, using 
■ . drugs, receiving stolen property, and selecting 
one course instead of another. : [ 

Is the process the same whether your decision is a small or an 
Important one? Are you more conscious of making decisions in 
certain situations? If so, what kinds of situations? 

GOMMENT: When the oufcome is of iittie importance, we usu- 
. . . ally make our decisions informa-lly, almost uncon- 

■ ■ sciQUSly, We do not need to. go through all, the 

decision-making steps. However, when the d6-'' 
cision has important consequences, we are likely;^ 
• . , : to be more careful.. This pjogram recomniends 

that a conscious, complete strategy be used in . 
reaching important decisions; 



d£cisiON-ivi aUinCi^ part 11 



J? 



^ Suggested Activity Time. . . 
20-25 minutes ^ 

MAJOR PURPOSES 

Students sliould develop an understan^ding of (a) the five steps 
of a 'decisiDn -making strategy and (b) the way in which the strategy 
can be usedMo mai<e satisfying decisions in different situations. 

DISCUSSION GUIDp 

■ 'After.the filmstrip^presentation, use the foiiowing questions and 
cbmmejits to guide the discussion. o ; „ ^ 

!h the filmstn^^, did Geo/ge clearly understand the situation at 
the gate? Why, or why. not? Why should you clarify the situation' 
before you take action? 

COMMENT: You need to understand a situation before you can 
vfind an answer to it. This is an important step in 
the decision-making strategy. Never go beyond 
the first step until you have clarified the^ituation. 
Why is it Important tor Carol, the girl on the ferris wheel, to be 
herself rather than what someone else wants her to be? What 
decision would you have made? 

COMMENT; Discussion should center on the type . of person 
Carol is. She does not believe in putting on an act 
' to attract her boyfriend. She wants to be. liked for 

""herself, n©t because she is pretty. or has a gdo^d 
figure. ( 

^^' ■K^ Sally, the girl planning ^o be a doctor, follow the 

•steps of the decisian-makihg strategy? Just what did Sally do In 
each step? Did she .complete the process? 

COMMENT: The purpose of this question is not to test 4he 
students' rnemories, but to make sure the class 
■ understands that Sally worked her way through 
Ihe initial steps systematically. She did not com- 
plete the process. , 



What are sorri© vpther alternatives ' or choices that Sally could 
consider? 

COMMENT: 



S.aljy could' con sijj^f^jfj elds other than medicine; 
she could als'"o-. consider- pther occupations in the 
medical field. . . ' 

Why do some peoplet like George refuse to have anything to do 
with the decisi6n-nriakjr!»g strategy? 

iisCOMMENT: George s reasons are probably very similar to the 
ones yoii^ wil.k hear from the students who do not 
want to Use the, strategy/ 'Mt^s too rhuch trouble.'' 
"It can't- tiie us^d in all cases." "There . is not 
enough time/' etc;\This is a good time to let stu- 
' ; dents react ^to such Statements. 
Do you feel you can or want t9 use the^ decision-making strategy 
in making your decisions? Why; or wfiy>not? 

COMMENT: Each student should be'^given a chance to re- 
^ spend to the .question. If there is time left in the 

■-^ " session, have tlie students practice using the de-. 

cisipn-making stijMepy with either hypothetical or 
• reaj situations. \Fpr your convenience, the fi'Cre 
steps of the strategy are repeated, here: 
Step -f: Clarify the-^^ifaation. 
Step 2; Search foryalternatives. • I 

: Step 3: Identify the di;iteria. - 

' Step 4: Evaluate the e^^lternatives and decide. ^ 
Step 5: Develop a pibn of iaction and follow, 
■ . - - through.. • 



SEQUENCES IN SEtF-EXpLoR ATION 



Suggested Activity Time ^ 

50 minutes < . ' 

• Students will need paper and pencils. 

MAJOR PURPOSES 

Students should become aware (a) of the need for^ self-infor- 
mation to clarify goals and make decisions and (b) of the. fact tliat 
their own reactions to other people's different feelings, values, and 
attitudes can be a source of self-information. 

Fllmstrip Presentation Directions 

Note: The success of this activity depends^ upon how well stu- 
dents understand the purpose of viewing the filmstrip twice. 

1. The first half of the' cassette tape does not have any narration 
'(only music) in order to' allow students to interpret the filmstrip 
without being influenced. As you show th^i|ilmstrip with the first 

> half of the cassette (no narration), allow %#^*^tudents enough 
time to record their interpretation on a piece of paper at the end 
of each of the four filmstrip sequences. Ask the students to°re-- 
cord what thoughts, feelings, attitudes, and values they think are 
presented in each of the four sequences. Do not rewind the 
cassette. " . 

2. In the second half of the cassette, steidents will hear the naira- 
tidn so' that they can compare what they interpreted to what they 
hear. Rewind the filmstrip to show it again, this time with narra- 
tion and withqut interruption. 

DISCUSSION GUIDE 

The discussion should bring about a wide range of reactions 
and interpretations of the filmstrip. There will be many, and all are 
acceptable. No judgmfents should be rpade about the worth of dif- 
fering responses. The stress should be on ,the wealth of information 
which G^n be obtained by observing othe.rs and listening to their 
responses. [ " 



,. The following questions af% provided as a , discussion 'guide. 
Self-information is often subiective in rt^ture\"lt can be interpreted 
In y^ry different ways. This is why there are \np teacher's cues and 

, suggestions following each of the questions. You will need to guide 
the students in establishing an open and accepting attitude towards 

• themselves and others. / * ' 

Discuss the intetpretation of each sequence suggested by the 
second sound track. How does differ from your^nterpretation 
and those of other students? v 
How did the voices alter ^ur reaction to the following parts: 

• The opening of the *filmstrip — the universe, the stars? 

• Part orfe — the storm sequence? 
. • Part two — the dream sequertce? 

• Part three — ^ the woods sequence? ■ \ 

• Part four — the clock sequence? 
Is there a "right'- interpretation?' / - 
What. do the different reactions of others tell you abo«t them? 
What does your reaction teM you about yourself? 
Why do people interpret the same information ditferently? 




SElf -EXplORATION: who Will I Be? 



Suggested Acjtivity Time 



20-25 minutes 



MAJOR PURPOSES 



Students should become aware of (a) their potential and ex-, 
pectatlons as being'^s niuafo^ a 'part of self as past" dr present 
-achievements, (b) the. possiDnity of changing their goals as they, 
1;^emselves, grow and change, and (c) the manner in which their 
own values relate to their future. 



DISCUSSION GUIDfe - 

After the filmstrip presehtation. use the following questions, to 
guide the discussion. The responses to 'the questions are likely, to 
be very Subjective in nature since they deal with self-exploration 
and' self-information. This is why there are no teacher's cues and 
suggestions following each" question. It is important t-hat students 
feel free to express their opinions and respect' the feelings and 
opinions of others. There are no- right, or wrong answers. Asi< stu- 
^ dents, to be specific and give examples in their responses. 

How do you "make up" for your daily iife? What do you do to 
youf physical appearance? Why do you do this? Is it to have your 
outljde' self reflect more closely your inside self? Is it to have 
youjf outside self represent what you would like, to be? Is it to 
look as you , think people.want you to look? , ■ • 

Do you "rnake up" differently for different situations? Are ypii 
less "Vqu" at some times than at otheris? 

If "you were to choose among the values of Love, Beauty, Truth, 
or Justice, which one would you choose as the most important? 
Imagine situations in which you had^o?^ choose between tw6 of 
these life values. Would you ajways^oose the same one? l=or 
example, would you always choo^er^ove over Truth, or Justice 
over Beauty? Would your choice vary with the situations?. \A/hy, 
or why not? * 



. Will your^work values such as esteem, security, or independen^ce 
• affQCt your happiness in a specific worK^ituatioh? Do you think 
most work situations center on one^v^^ork vdlue? 

AXe there vyork situations in which it would be alrnost impossible 
to P>qjd certain work values? Why, or why not? 

Dp you ever imagine yourself doing things your practical self 
knows you probably cannot do;3^, - 
Do you think the practical "thing to do Is probably more boring 

» and not as much fun as what you dream of doing? Why? Does 

-\ It have tu-tje? 

' ^ If you could, would yoci take the chance to look into your future 
and sfee what you will be doing and what kind of person you will 
be? Why, or .vy,hy not? ■ ' . 





INTROduCTlON TO^hc' ^ * 
CAREER INFORMATION SyST^IVl 



Suggested Activity Time 
'20-25 minutes 



MAJOR PURPOSES y 

• Students should becorrie aware of the need to (a) \6lassify in- 
formation into diffeVfent classification systems to facilitate the infor- 
mation's access and (b) use a classification ^system linking both self 
and occupational; information in oBder. td mal<e satisfying career ., 
decisions. . . . " . V^. 

DISCUSSION GUIDE^ 

After the filmsirip presentation, use the following questions and 
comments to guide the discussion. 

Why is there a need to classify information? 

COMMENT: Any type of information need^ to be organized in 
order to be found apid used. \ 
Why Is there a heed to use different classification systems on. the 
same type of information? '> 

COMMENT: Discuss with the students, for example, the prob- 
lems a person -'unfamMiar with the community 
woulgJ have finding a pVoduct or a service using 
only the white pages of the telephone directory. 
What classification- systems were) described In the filmstrip? 

COMMENT: Help students review the alphabetical and Dewey- 
systems, as well as (he Dictionary of Occupa- 
tional Titles' alphalpetical and Worl<er Trait Group 

. - Arrangement systems. 

What problems could a person have using occupational inforrya- 
tlon filed alphabetically? ' . . L 

COMMENT: A person must know*rtie occupational title in order 
to find it in an alphabetical arrangement. 
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How are the brgahUatlprt'bf the Career Information System and 
the organization of the yellow pages of the telephone directory 
a"ke? • ■ -^ '^ 

.• * COMMENT: Thev organiz|ti6n of the Career Information Sys- 
tem he^s- a student fir^ occupations even if the 
student does not krfew tfe name of the occupation. 
AM th© occupational information \r\ th^ Career Information Sys- 
tem is classified by Wb^Ker ^Trait Groups. How can this system 
help you relate the occupatibnal information to you — ^ your In- 
terests, abilities, and aptitudes? 

CQMMENT: The Worker Trait Groups are groups of occupa- 
: . tipns that have similar worker qualifications such 
as interests, abilities, and aptitudes. Students can 
us^ their own interests, abilitiesf^nd aptitudes to 
explore occupations and make satisfying career 
decisions. . 
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USI>4qTllE 

ckREiR inFormati^ SySTEM 
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Note: This filmstrip describes iiow to find information by using 
th^ various materials specifically related to- the Worker Trait Group 
organization and filing system developed' by Appalachia Educational 
Laboratory, Inc. In case your school does pot file occupational in- 
formatio/i by Worker Trait Groups* a cross reference between Worker 
Trait Groups and your school's present filing system can*^a: estabr 
Ilshed. For information" on' how to set up this modified syst^, -please^ 
contact McKnightiPublishing Cbmpany, Bloomington.-lirinoiSi B1;7Q1^ 

Suggested, Activity Time - ^ v V 

25-30 minutes . * . • ' 

VliflAJOR PURPOSES ^ 

^ Students should deveTo^ an understanding of how to use the' 
Career Information System to (a) investigate a specific occupation 
and its related alternatives and (b) explore groups of: occupations 
related to their identified interests, abilities, and aptitudes. 



DISCUSSION GUIDE 



* 



After the filmstrip prese'ntation. use the following questions 'and 
comments to guide' the discussion. ^ 

Why are occupations brganized by groups? 

COMMENT: Occupations are .generally organized by groups to 
show a relationship among occupations. Some 
grouping arrangements show-a relationship as to 
the products developed or the services provided. 
The Worker Trait Groups are homogeneous dus- 
ters of occupations requiring similar worker char- 
acteristics for satisfactory job performance. They 
are also grouped by the- general' nature of the work 
. performed. Occupations belonging to the same 
group provide 'students with related occupational 
•< alternatives. 



"What ig roups >Afere used to organize and file tn^ occupational 
Informsition in your school's system? ^ 

COMMENT: You should explain the grouping system used in 
your school. 

How can you use your care^ information system to locate in- 
fprmatioh about specific occupations? ' 

COMMENT:' Any occupational Inforrnation should have an 
alphabetical, index. 

What source of information contains a brief ddscriptlon of each v. 
dlDcupation? • 

COMMENT: Dictiopary of Occupational Tltleis, Volume 1. /^ 
What source of information is used to Identify the occupations 
belon^ng to each Worker Trait Group? m ' 

- COMMENT: Dictionary of Occupational Titlfes, Volume II. 
How can you identify ^he Worker Trait Groups related to your 
Interests? - . V 

^ COMMENT; Students cgn identify the -Workisr , Trait Groups 

they Would be interested in exploring by first obr 
taining |information about thbrtiselves, Checklists 
and inventories can help ^hpm fmd their own 'in - 
terests, aptitudes, and abiltttes.^ 
«v relate their own qharact^ribi^rcs to the occupations 
V grouped around sinQitar 'characteristics — Worker 

Trait Groups;^ ; " V .- '. 

Why is it irhportantjo u$e more than one source of information 
about an occupation"? - ■ 

COMMENT; Different sources give different types of informa- 
y tlon. For example, the Occupational Outlook 

. Handbook'* includes forecast information on ern- ,'^:^:-r I 
* ployment.- Some typesf of , information written? for / ' 

recruitment or other - purposes,..may . provide ,,a 
biased point of view. Students could' us^ the for- ; " 
lowing 'questions tp» help them evaluate dccupa- -: 
- . tiona! information: ' '. 

• Is it too general? J - : ■■, ' 

• Is it biased? " ( . . ^-z \ 
•Is it recent? ■'^ ..■ - 

' • Is it complete? . 

• Is it fair to all people? 



4The" OccupaUonal Outlook Handbook is published by the U.S. Department of Labor. 
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• ■ \ . ■ : ■■■■■ ■ . . > "■ } ■'■ .' .-■ 
EXAMlNINqyOUR INTERESTS , 

Suggested Activity Time 

35-40 minutes * V ^ 

MAJOR PUBROStS ^ 

' .■/••■ , . ■ ■ " ■ ■ . ■ * 

Students should (a) develop an understandjng of the ways they 

can examine their interests and relate them to occupations and other 

career activ/ities^nd (b) reaVize that interests often change as people 

mature. ... / ' . ^ ' . ^ 

■■■■ •■• ■. ■ .. ... 

• DISCUSSION XBiUIDE 

4 ■ Aftfer the filmstrip presentation, use the following questions and- 
comments^to guide, the cfiscussion. . 

The following questions may help the students define' their- 
■ interests/' ■, - ' p ■ " ' ■ ^ . ■ " ' - 

i» • After the school day is over, what do you like to do?.' " / . 

• Do your hobbies take you indoors or putdoofs? 

.• If you enjoy reading, what kinds of books or magazines do you , 
read? 

• . If you were free to do whatever you wanted for one hour, what 
• would you' do? . ' 

, • ,\iVhat would be your ideal weekend? . ' . 

• What is your favorite school subject? Does it have to be the 
subject in which you obtain the .best scores? Wliy. or why not?" 

• What movies do you like to watch? Television shows? 

• What interests -did you express in answering these questions? - 

• The students in the filmstrip took an interest suryey. What do the 
results of such surveys show? . ° 

What are some of the ways you can use to find what your inter- 
ests are in various, areas of work? (Use the following questions 
as a guide.) 

• What kinds of books and materials can help you learn about the 
world of work? • : 

• How couid movies, television shows, or filmstrips help? . 

• How could a*firsthand exper-ience help? 

• What can you learn by observing others in "^actual .working 
conditions? 

• How could listening to others, describe their experienced help? 
What factors would you have to keep in mind? ' 

• How could you- use the results of an interest, survey for occupa- 
tional exploration? 



er|c 25 



. COMMEJ^^T: Some of, the students- may have already used some 
of these- methods. Encourage them to* . describe 
.their experiences, to the class: ' 
Why should you examine your interests when you plan a career? 
How can you relate your interests to your goals? 

COMMENT: Pebple tend to find the most satisfaction in work 
' 5 that relates closely, to theil': interests and goals.- 

Are youT interests the same as five years ago? Why should you^ 
consider your present interests afe you^ think about possible"; 
occupations? C - _ "* 

^ \ C The^ activities that held' .your attention five -year^vi- 

ago"* are perhaps hot the ones that, ^bjsorb'yo^ 
\, today, As you' consider{.)occupations t^^^^^ prove 

" ■ "satisfying^ be sure your reference^ is^^tiurrent. 

'oxDcupatidns, current, inldrests. 

In thet filmstrip, Cliff, miay pursue his intere'st in jriusic and enter-" 
tainrhent in differd*&t \3vays. What options^ does he have? 

COMMENT: Cliff may choose- to make entertaining his full-time ' 
- - ' " or part-time occupation. Encourage students to / 

, . project the possible consequences of either option. : 

VVhat are some of the studentis' interests in the fiUmstrip? H'ow ' 
could these interests relate to an occupation? • 

CJOl^MENX-; Some of the interests included /riding a mbtor- 
cy^e, driving a^ car,:, reading books, drafting; , 
dancing, physical education, building, playing 
games, Working on televisions and in a n=»aichine 
' shop, and professional ball, Ask the students tb'^ 

relate these interests to occupations. 

In the filmstrip, how-did professionaL athletes and the counselor 
influence Jim's interests? . ^ 

n COMMENT: Jirn. was influenced by the glamour that profes- 
. ., sional' athletes represent and the j^esults. of the 

inte rest survey. The counselor indicates through. 
tKese results Jim's high interest' ih machine work 
■ . and math. „ ^' ■ 

In the filmstrip, 4iow dicyZJiiff's uncle, the counselor, and the pro- 
fessional musician influence Cliff's interests.? - S 

COMMENT: Cliff was Influenced by his uncle's values (money 
and security) and the results of the- interest sur- 
vey. The, counselor supports his desire to pursue 
his interest in music. 



In the fUmstrip, how did Terry's sister and her sister's friend In- 
lluence Terry's interests? 

■ COMMENT: Terry was influenced by her sister's beliefs and by 

^ listening to her sister's friend's worl< experience. 
What occupationsS^re wornen entering today ^hat usej^^to be held 
mostly by men? ' V 

COMMENT^ Discussion should bring out such occupations as 
./ ' doctor, dentist, school prrpci pal, tawyer, judge, 

engineer, constructipn worker,,etc. 
What occupatiohs are men enteringgfoday that used to be held 
mostly by women? 

■ ■ COMMENT: Discussion should bring out such occupations as 

nurse, secretary, elementary teacher, telephone 
-..operator, flight attendant, etc. 
Are nrien and women entering occupations that used to be held 
by the opposite sfex because their interests have changed? Why, 
or why not? 

COMMENT; Discuss^changes in society that influence changes 

in individuals, v " ^ " 

How do your interests differ from those of the students In the 

filmstrip? V . . " 

I; COMMENT: Let students dis.quss their interests. . 

What people or events have influenced your interests? How? 

COMMENT: . Have the students identify as 'many different 'peo- 
/ \ , pie dr events aa, possible — parents, friends,. 

* ■ , V \ vacations, etc. Asl< the students how the>^ were* 

/ V '^^ - infiuenceci. _ ■ ' . • . " " " . 

What' occupations are related to your interests? 
" COMMENT: Ask the students to relate at least. two occupations 
\. \o each interest area. To avoid repetition, you 'may 

want to list the students' interest areas on the 
- chalkboard and the corresponding occupations as 
th^v -students- identify them. 



WOrIc ACTIVITIES 



Suggested Activity Time ' 
25-25 minutes 

• Teacfier will need chalkboard and chaik. . 

MAJOR PURPOSES ; 

... Students should (a) develop ah understanding of the teh^pes 
df activities related to the work people do, (b) become aware of 
the influence that workers' preferences for 'certain types of activities, 
have on workers' job performance and satisfaction, and (c) become 
aware of >their. own llkeis and dislikes and the way they can use their 
preferences to explore occupations. 

DISCUSSION GUIDE 

After the- filmstrip presehtation, write on the .chalkboard the 
following titles of the ten types of work activities to ai.d tl^e discussion. 

1. Activities dealing with things and objects. 

2. Activities involving , business contact. 

3. Activities of a routine, definite, organized nature. ; 

4. Activities involvjng direct personal contact to help or instruct 
. ' . others. • ■ - ■ • 

5. Activities resulting in! recognition or appreciation from others. 
. 6. Activities involving the communication of ideas. 

* 7.' Activities of a scientific and technical nature. 

8. Activities involving creative thinking. 

9. Activities involving processes, methods, or machines. 
10.^ Activities involving working on or producing things. 

. . The responses to the- following questions are likely to be sub- 
jective In nature since they deaj with the students' preferences to. 

the ten types of work, activities. This is why there are ho teacfier's 
"cues and suggestions following e^ch question. It is important that 
,the students' feel free to express their opinions and feelings and 

respect those of others. - ; ./ . 

What pprsdnal experiences, in work or leisure, have you had with 
each of the types of activities? , ^ ' . . 

What activities dp you prefer? 

'Why do you prefer certain kinds of activities? ' 

= How can knowing what you like to do help you explore occupa- 
tions? 



WORk SITUATIONS 



Sviggested' Activity time ^ 
20-25 minutes' 

• Teaclier will need chalkboartf and cliall<. 
' - MAJOR PURPOSES 

, ■ ■ .... V ■ 

students sliould <a) develop an understanding of the ten ty^^^ 
of situations' which put demands upon workers, (b): become aware 
of the ihfluerice Workers' adaptation- to these demands has on 
workers' job performance ^nd satisfaction, and (c) become aware 
of the types of. situations.^py prefer and want to avoid. 

. DrSCUSSION GUIDE 

After the filmstrip presentation, write on the chalkboard the 
following titles of the , ten types of work situations to aid the 
discussion. 

^ ' . ■ ' ' * 

i.^ Performing duties' wliich change frequently, 

2- Performing routiim tasks/ ... ' 

- 3. 'Planning and directing an.entir^ activity. 

V 4." Dealing with people. 

5. Influencing peopie's opinions, attitudes, and judgments. 

6, Working under pressure. . 

7- Making -decisions using personal judgment.\ 

8. Making decisions using standards 'that can be measured. 

9. Interpreting and expressing feelings, ideas, or facts. ■ 
10. Working within precise limit,s or standards of accuracy. 

The respdnses^to the foiipwing questions are Likely to be sub- , 
jectlve in nature since they deal -with the students' preferences to 
the ten types of Work situations. This is why there are no teacher's 
cues and suggestions 'following each question. It, is important th^t 
the students feel free to exfaress their opinions and feelings, and 
respect those of others. There are no right or wrong answers. 

What personal experiences^ in work or leisure, have you had vyith 
, each of the types of situations? ; 
What situations do ycu prefer? Why? ; 

• What situations do you want to avoid? Why? 

How can knowing what situations yoLi prefer help you explore , 
occupations? 

.28 .•. ; ■ '■■ ■ ' ■ 
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CRiHiENTiAls ANd competencies; 

qET REAdy^qET set^ qo! 

Suggested Activity Time . 
20-25 minutes* . .. . 

*l9lAJOR PURPOSES 

* Students should develop an understanding of (a) competency' 
as what a person is pble to do, (b) credential as what a person 
should be able tp, and (c) the ways. competencies and credentials 
Can be acquired and can affect obtaining and retaining a job. 

. DISCUSSION GUIDE ' / 

After the filmstrip presentation, us.e the following questions and 
comments to guide- the discussion. * 

• * ■ , ' ^ " . .' . 

'"What kinds of credentials can a person acquire? 

COMMENT: The' filmstrip gave tf^ following examples: birth 
certificate, passport, blue ribbon, credit card, 
diplomas, theatre tickets, etc. 
How can- crederitials be acquired? 

: COMMENT: . Taking a course, passing a test, w;inning a* con- 
test, paying a fee, etc. 

What credentials rhay be required by law? . 

. COMMENT: When the public safety' is involved. Ask students 
to give specific examples. 
Why would an employer be interested in your credentials? 

COMtVlENT: To determine the best person available for the 
■ job. 
WiH credentials help you keep a job once you get it? Why, or 
Why not? 

COMMENT: Credentials show What a person should__be able to 
. do; competencies are what a person can do. Com- 
petencies, hot credentials, help you keep a job. 
Is school the only place where competencies 'can be developed? 
Why, or why not? - 

COMMENT:. Each person has been acc^uiring certain compe- 
tencies since birth. Therefore, competencies can 
be developed in many ditferent places. 
What skills can you refine in school? „ 
. COMMENT: This might include communicating with others, 

getting, along with others, solving problems, and 
thinking critically, as well as acquiring skills spe- 
. '.. cific to subject matter. 
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whAT ARE ApTITud^S? 



. , ; ♦ ■ ■ 

-r' .• ■•■ : ■ . ' ■' 

Suggested Activity Time 
25-30 minutes/ 

MAJOI=t PURPOSES 

Students should develop an understanding of (a) aptitude as 
tlie ease with vyhich a person can learn a certain type of knowledge 
or skill and (6) the vyays in which they can identify their own 
aptitudes. V > 

DISCUSSION GUIDE 

Although some people may have limitations oh their ability to 
leam or develop skills of certain types, this fllrnstrip propjoses that 
everyone can learn nearly everything, given enough time and help. 
Therefore, aptitude is an attempt to assess the relative ease or 
difficulty one might expect when learning new knowledge or skills. 
Aptitude is- hot a measure of what a person can or cannot do. 

After the filmstrip presentation, use the following questions 
and comments to guide the discussion. - — - . . _ 

Explain ti^ meanings of achieverrient, ability, and aptitude. ^' 
COMMENT: Help the students define these- three words. 
^ Achievernent is what you have done. Ability is 
\ what you can do. Aptitude is what ybu can learn 
; - to do. These words describe the past, present, 
and future of the same personal characteristic; 
What kinds of aptitudes are needed for achievement in certain 
school subjects? What kinds of aptitudes are helpful in school 
activities such ^s clubs, sports, etc.? 

" COMMENT: Ask Students to be specific in their responses. 
What evidences of aptitudes can you identify in your achieve- 
ments (past)? What evidences can you identify through your 
abilities, (present)? 
' . COMMENT: Students may need help in articulating what they 

can learn to do. Remind them that aptitudes are' 
not confined to acaderriic learning. 
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How can yoii us^ the. concept of aptltL^^ school 
subjects?, Selecting fecreatiortar abtiyitiesj? Do you think there is 
a relatloriiship between what .you like to dp an^d what you can do 
well? Explain your answer, ■ , " 

COIS/IMENT: -Most, people seem tb^llke to ^ they can do. 

. well/ Studefits are x3'ften^TrT^otivated^^^ what 

; y^-. : -they. i|h1nl^. they' c 
Could you have aptitudes df which^you may b6 .lihaware? How 
might you lear/i about thern? VVh^^^ or activities 

might help you ideritify your aptitudeV in-partiGu|ar areas? 

COMMENP.' A fierson could haye aptitudes; related, to fields 
in which they >5av^-^o- experience. For example, 
one might haye^'^Tl^itudes related to music,, but be 
unaware of them because cog has had little 

experience in music: '■ ■ 

■ ■' ' ^ ^ ■ . . ■ " V . 

~ ■ ■. ■'V 
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LEARNlNq AboUT yOUR AptlTUjdcS 



Suggested Activity Time / 

35-40 minutes ^ ' 

• Teacher will . need chalkboard and chalk. . ' 

• Students will need paper and pencils. , ' ^ 

MAJOR PURPOSES 

. . Students should (a) identify/their own aptitudes by examining 
their .achievements .and~present 'abilities' and (b) becotrie aware ot- 
the way they can use their aptitudes to explore pccupations. 

■ , DISCUSSION X3U1DE 

After the filmstrip :presentation, use the following questions and 
commemts to guide the discussion. 

Exjplain the, advantages of using the Dictionary of Occupational 
Titles' aptitude categories to estimate your aptitudes instead of 
such expressions as ''musical aptitude" or "drawing aptitude." 
COMMENT: If you estimate your aptitudes in terms of the Dlc- 
^ tionary of Occupational Titles' structure, you can 

' relate your aptitudes to spieclfic groups of occu- 
- ■ pations. ' ' - 

Suppose you have a high level Jn a certain aptitude. Does this 
mean you will be successful in occupatioTis involving that apti- 
tude? Explain your answer. «v, • 

- COMMENT: Aptitudes must be used -to develop abilities if they' 
' are to contribute to job performance. There are ' 
> . many factors other than aptitudes (interests, mo- 

: ' tlvaVoh/. opportunities,, vajiues) that \ affect job 

perform.et|jdCe.. ^ 
Suppose your estimate of a' certain aptitude is lower than the 
significant aptitude level needed for an occupation. What should 
you do? ^ 

COMMENT: Interest and motivation may . help the individual 
overcome • difficulties in : learriirig; the . required 
• skills and knowledge. S .i; 
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STUDENT APTITUDE SELF-ESTIMATE ACTIVITY GUIDE 

Use the following steps to conduct the activity. No judgment 
should be made about the worth of the different aptitudes. Ask the 
students to be honest with themselves and to respect the other 
; students' responses. 

a. " Write on the chalkboard the following list of aptitude categories' 

which were described in the filmstrip. 
I^General 6 — -Clericar Perception 
2— Verbal >. 7— Motor Coordination 

; • ^ . . 8— Finger Dexterity 

>^ 4— Spatial V . 9-— Manual Dexterity 

L S^Form Perception iO— Eye-Hand-Foot Coordination 

■ 11^ — ^ColOr 'Discrimination 

b. You may need to review the categories' definitions with the., 
students. 

c. Write on the chalkboard the 5 levels^ of aptitude. 

Level 1 — -Extremely high degree of aptitude (Top ten percent 
of the population) ' . . • • 

Level 2 — High degree bf aptitude or above average (Highest, 
third of the population) . 

Le\?ei 3— Average degree of aptitude (Middle, third of the 
r- population) ' 

Level 4 — Below average degree of aptitude (Lowest third of the • 
. _ ; population, excluding the bottom ten percent) 

Level S^Extremely low degree of aptitude (Bottom ten per- 
cent of the population) ■ 

d. Ask the students to write the 11 aptitude categories on a sheet 
of paper. Remind them to use their past acjiievements and^ 
.present abilities to evaluate their aptitudes. For example, a" 
Student's participation in a debating contest would indicate an 
above average Verbal (Level 2) and an above average General 
Aptitude (Level 2). Assist the students in their self-estimate and 
ask them .to write their ratings (Level 1, Level 2, etc.) next to the 

* evaluated aptitude. ^ 



34 



wontkiNq cONdiTioNS ANd 

physicAl dEMANds 



Suggested Activity Time 
30-35 minutes 

V 

• Teacher wli I need chalkboard and chaise. 

• $tudents will need paper and pencils. 

MAJOR PURPOSES 

Students should become aware of (a) the working bondltions: 
what workers may sde, hear, touch, taste, and smeil iri their physical 
surroundings, (b) the various physical demands occu'pations may 
set upon workers, (c) the effects that physical demarids and work- 
ing conditions have, the workers' performance and satisfaction, and 
(d) the heebiv to consider physical demands and working conditions 
when exploring athd selecting occupations. 

ApTIVITY GUIDE / 

After the filmstrip presentation, use the following Steps to.con- 
duct the activity and its following discussion. The activity will help 
you reinforce students' awareness of physical demands and work- 
ing conditions by reviewing those associated with the occupations 
described in the filmstrip. ^ " . . . 

a. Write the following working conditions and physicak demands 
codes on the chalkboard. You may need to review the codes' 
descriptions with the students. i 

Working Conditions Physical Demands 

. I Inside S , Sedentary Wori< 

O Outside • L -Light Work 

B Both ' , Medium Work ' %,M'- 

2 Extremes of cold H" Heavy Work ' ' ■ . 

3 Extremes orheat V Very Heavy Work - - ' 

4 Wet and Humid" 2 Climlping and Balancing 

5 NOise and Vibrations 3 Stooping, Kneeling 

6 Hazards . 5 Talking and/or Hearing 

7 Fumes and Odors * 6>s3eeing 
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Ask the students to writ^ down on a piece of paper the code/ 
numbers and letters that' best describe the working conditions' 
and physical demands of the workers In the following occupa- 
tions (the two colurhns on the, right are the suggested 
answers): > 

Occupations Physical Demands Working Conditions 



Painter M 4 6 B 7 

Chemical Worker L4 56 / 16 

Airline Pilot L45 6 ^ 156 

Traffic Officer M4 56 B6 

Newspaper Reporter L 5 B . 

Physical Therapist U 4 5 6 I 

Meat Dresser i IVI 3 4 6 B 4 6 7 

Surveyor L245 6 B 



Ask the students to discuss thejr answers. The following ques- 
tions are provided as a discussion guide. Ftemind the students 
to respect the opinions and feelipgs of others'! 

• Do your responses agree with those *of others in the class? 

• Why might jobs in the same occupation have different work- 
ing conditions? ' \ 

What are the woj^king conditions In some of- the o'ccupations 
you are considering? ' " 

• What, working conditions and physical demands are important 
to you? . 

• What working con<dltipns and physical demands would you 
want to avoid? \ . 

• Would you choose an occupation for its physical demands 
and/or working conditions rathet^ than for prestige or p.ay? 

. ' : ■ ■■ ■ ■ . • ■• . N ■ . , ■ . ■ 
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WORk EXPERIENCES 



Suggested Activity Trmife 
20-25 minutes 

-r - • ' 

MAJOR PURPOSES 

Students should (a) become aware of career activities as pur- - 
poseful activities performed in many different settings for mpney, 
experience, enjoyment, or a combination of tliese reasons and (b) 
identify what career activities they wpuld choose and 'the reasons 
for their choices. ' ' ' ■ 

DISCUSSION GUIDE 

After the filmstrip presentation,^ use the following questions, and 
comments to guide the discussion. 

Ann, in the filmstrip, plans to work in a music store. Can you think 
of other job settings for music activities that Ann mightfind In the 
future? What other settings might she. find m the sdhool' and 
community? \ 
COMMENT: Ann might find other employment in music stores, 
teach privately or in public school, or play as a ■ 
professionar. She might became Involved in school 
■' .- and comrhunity music organizations. ; 

Andy, in the filmstrip, plans to take ia typing course during his 
vacation. Do you think he is wasting his time trying to fe^rn to' 
type when he could be out earning money? How else could he 
learn to type? .* 

COMMENT: The skills Andy is developing might ipcrease his 
.earnings later. He might take the class during the 
: year or try to tedch himself to type. 
Diane, in the filmstrip, uses her interests in arts and crafts in her 
summer job. She also wants ^to find out if she would enjoy teach- 
ing. How else'could she have found out if she liked teaching? 
COMMENT: Diane could have taught in a religious institution, 
joined an arts and crafts club in school, etc. 




What are s6me other school courses that might help students 
qualify for summer employment as Charles and Gloria took 
(cooking and mechanics)? 

COMMENT: Nearly every school offers courses related closely 
to jobfs that may be found in the summer. Courses 
- .: such as home economics, industrial arts, music,' 
business, and other vocational O^ourses are^ 
. examples: . ' . 

Hetrb/in the filmstrip, works at the day care center and iat the 
motel. Which one of these two jobs do you think is more impor- 
tant to him? Why? » ■ 

COMMENT: Herb values the fob at the day x;are center more 
because it gives him the opportunity to help peo- 
ple. The motel job provides htm with the money he 
L . needs. This example shows how some people usis 
' . one job to provide for their financial needs "and 
another job to become involved in their preferred 
, . activities. ' ; 

What purpose or benefit would you expect from a summer &cti- 
-vity? What activities would you choose? For what reasons? 

vCOMMENT: Ask students to discuss their own activity choices. 

• and .reasons. Accept a variety of reasons which 
.- ■ may include making money, having pleasure, 
learning new skills, -gaining experience, exploring 
■ .career"activities, andi;helping people. 



ECONOIVIIC INFLUENCES 



Suggested Activity Time 
25-30 minutes 



MAJOR PURPOSES 

Students should become aware of the economic factors that 
influence many of their career decisions. 

DISCUSSION GUibE ' 

After the filmstrip presentation, use the following questions and 
comments to guide the discussion. , 

Would you prefer to live in the past rather than the present? Why, 
or why not? 

COMMENT: ..The, lower prices of the past should be viewed in 
,. ligJit of the lower incomes people earned then. 
Today's cdrriiDlexity^.h^s also resulted in modern 
medicine and communications. 
In the past, djd individuals choose their lifestyles or did they have 
little control? Explain your answer. 

COMMENT: People chose their, lifestyles _as jA/e_do today- but 
their options were often limited by. a relative lack 
of mobility and the greater time they needed to 
meet survival needs; - . 

Can you choo^ev your lifestyle? Are. you limited in any way? 
Explain your ankwer. > - • 

COMMENT: \People today have many choices, Etut their incoirie 
limits what- they chyDose to do and buy.' . > - 
In what ways do you think lifestyles in the future. will diffel- from 
those of tojday? 

COMMENT: l^chnological changes may bring at?oyt lifestyle. 

I cnanges not known today. Allow students to' 
. pAoject wIiat they would like the future to bring. .' 



ERIC 



38 



39 



I 



Which economic influences may be j^eyond your control as an 
Individual? Whilch ones can you control by the decisions you 

make? "■; ' ■ j 

COMMENT; People have little contrcJl oyer cost and general 
i conditions. To a certain degree, they can control 
■ what they earn and how they spend what they 
earn. Short-fang^ planning such as budgeting and 
. . long-range pidpning are ways of ^:erting control 

- over econohnic influences. 
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Suggested Activity Time . ; - '[ 

25-30 minutes " -. ;■ 



MAJOR PURPC^SES 

Studerrts should become aware .of the social factors that may 
- influence their career decisions. , 

DISCUSSION^UIDE 

vl . Prior to the filmstrip presentation, use the following questions to 
/ discuss the social factors which may influence stUd^ts' careefr 

* - decisions. You may wish to. keep the discussion at a general 
level, sif\ce the discussion will becorrie-qriore specific after the 
^ 'stude'^ts^ew' the filmstrip. Urge students to respect the feelifigS 
and opinidhs of others. . ' : 

- • How could racial' or ethnic background affect a person's 
career decisions? 
- " • yow could parents' values affect a - person's career 
. -decrsions? ■ 

• How does one's comrn^nitj/ rri^ke a difference In career 
./'decisions? '''^ -m^- ' ■ 

2.- After the filmstrip presentation, students should become more 
. sl^ecific as they discuss what social factors influence their lives. 

C^"* Since the responses will be subjective in nature^ there are no 
t&acher's cues and suggestions following the discussion ques- 
tions. An atmosphere of respect for the feelings and opinions of 

. • others is essential to the disbussion's progress. 

■•>• - . - ■• - ■ ■ " ■ - ■ ■ ■ . ■- ■ 

Is your environmeni simiJar to tha'i- of any of the people 

, " pictured in the fllrfistrlp? - How? * 

- • Qfr the three fenvirdnments described ♦by the filmstrip, wl^l^ 

is the least likd yours? ^ 
' • How might this Oon make , a dif|fjeif'ence In your carrier 

" ' decisions if ydu lived thefe instead l^i-^^fc 

' • y^ich factors society/ family, 'frrends —t- nrua|jp|il^rthe 

V gresitest infiuence .on your career '4^^ 
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souNds oF woRk 



Suggest<^d Activity Time 

25-30 minutes - 

• Teacher wilt neebkghalkboard and chalk. 

• istudents will need paper and pencils.. 



MAJOR PURPOSES 

: Students should become-aware of the kind and amount of noise 
to which workers arb exposed in different occupations. 



ACTIVITY GUIDE 

1. VVrite on the chalkboard the -following titles, of occupations. Ask 
students to read the titles and think about the sounds associated 
with each occupation. If students cannot name the occupation, 
they may name the setting. 



ComnnerQial 
clothes presser 
Grocery clerk 



f. 



Musician 



.1.- Airline pilot 



c. 
d. 
e. 



Carpenter 

Dentist 

Printer 



h. 
i. 

j. 



m. 

n. 

o. 



Typist 

Traffic officer 
Bookkeeper 



Jackhammer 
operator : 
Playground ^ , 
director 
Truck driver; 
Auctioned 
Gravel plant 
operator ' ' 

Ask students to number a piece of paper from one to fifteen. 
Inform the students that the sounds associated with the occupa- 
tional titles on' the chatkboard are arranged in a different order, 
on the cassette th'ey are going to listen.' Direct students to write 
the occupational titles corresponding Jo the sounds in the prder 
they hear tliem on -the cassette. For example, if a student thinks 
that the first sound corresponds to a musician's work setting, 
the student is to write: 1 . musician . . 

Play the "Sounds of Work" cassette. Allow the students enough 
time to write down their answers between sounds. 
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4. Play the cassette, again and ask st^SBents to name'.the occupa- 
tion associated with each sound. The correct answers are; 

(1) dentist, (2) bookkeeper, (3) grocery clerk, (4) gravel plant 
operator. (5) airline pilot, (6) jackhammer operator, (7) auctionr^ 
eer, <8) musician, (9): commercial clothes presser,^ (10). traffic- 
officer. (11) carpenter. (12) typist, (13) printer. (14) truck driver. 
(15) playground director. / 

5. Lead a class discussion on the importance of sound in work 
settings. Students' responses will vary, depending on individual 
pr^eferences. Use the following questions as a guide. 

• What noises would you like to work with? Why? 

• What noises would you not want to work with? Why? 

• Are your likes, and dislikes the same as those of others in 
the class? Why, or why not? - ; 

• Whal'-are the noises associated with your work setting — - 
the school? Which noises do you like? Which do you 

■ dislike? ■ - ^ ■ . 

• Would you accept or refuse a job onihe basis of the sounds 
involved? Wjhy, or why not? 



IS My oceupATiON ? 



Suggested Activity Time 
25-30 minutes \} 

.• Teacher will need chalkboard and chalk. . ' 

• Students will need paper and pencils. 

MAJOR PURPOSES 

Students shbuld become avyare that (a) some occupations may 
iiavei, similar social and physical surroundings, (b) others may have 
similar work tasks, and (c) the particular combination of these and 
other factors is what-imakes occupations differ.. 

ACTIVITY GUIDE 

■ in this gctivity, students' will listen to fifteen diffejrent sketches 
on occupations. Each sketch contains clues to the identity of the 
occupation without revealing any specifics. These clues are very 
general at first and get more revealing tov\7ard the end of the sketch. 
The activity is designed, as a game for^students' enjoyment and in- 
centive.' Remind students that the spirit of competition should not 
prevent them from respecting othei's' feelings ajnd opinions. * 

1. Ask students to write their name on a sheet of pa'per and number 
the paper frorrt one to fifteen. Direct students to follow the direc- 
tions given in the tape's intro(fuction. 

2. Play the tape. After studentS'have heard the fii-st series of clues, 
stop the cassette at the tone. Ask them to write down the title of 
the occupation they think is described by the cluds nekt to the 
number on their paper. Repeat the process for all fifteen 
sketches. 

Direct student'b to exchange papers. Write on the chalkboard the 
following answer key: (1)' cartoonist, (2) principal', (3) secretary, 
(4) bank teller. (5) archaeologist, (6) cook,' (7) fire fighter, (8) 
actor, (9) farmer, (10) podiatrist (foot doctor or specialist),, 
cosmetologist (beautician or hair stylist),\: (1 2)' flight "attendant, 
(13) motion picture prelection 1st, (14) sewing machine operator, 
(15) wild animal trainer. ' . - ; . 

Through a show of hands, find out how many students correctly 
guessed each occupation. Write each number of correct answers 
next to.' the corresponding occupation on the. chalkboard. The 
occupation with the lowest nurri be r ^of correct answers is de- 
clared the "winning" occupation. 
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4. Ask 'Students to checKihe pa'per in front of them with the answer 
key on the. chalkboard. Direct them to tabulate the total number 
of jcorrect answers^ The student vvith the highest number of 
correct answers is declared the winner. 

5. discuss the game's results and the reasons for students' dis- 
, crepant answers. Use the following questions and comments as 

a. discussion guide. 

• What were some ^examples of social surroundings that wisre 

given as clues? . ' . ' ; 
— "~OTT?IMENTri?Vork, atone; part^^oTXTeamT^eTf^empTOYedrtaws^ 

and regulations to be followed. 
■ ■• What jDhysical surroundings were used as clues? 

■ COMMENT:, indoors; outdoors: dirty; well-lighted; physical 
\ exertion. . . ' , " 

. • in what ways are occupations similar? 

COMMENT: Occupations may have some simifar tasks and 
. physical and social surroundings. 

• What makes occupations unique or one of a kind? 

COMMENT: The particular, combination of factors such- as 
tasks, physical and social surroundings, interests, 

and abilities. . » 

• What clues in the occupation's description led you. to identify 
the occupation you namied? To what other occupations could 
these clues apply? 

COMMENT: This part of the discussion is designed to help 
students pinpoint the clues that might have led 
them to name other, but simitar, occupations. For- 
example, students might have named the .follow- 
ing occupations; ' 
- (1) syndicated e^^umnist, <2) janitor,. (3) lifeguard, . 

(4) fast food servfer, (5) historian, (6) carpenter, 
(7) physical laborer, (s) puppeteer, (9) oonstruc- ' 
tion laborer, (10) sHoe salesperson, (11) dog 
groomer, ' (12) waiter/waitress, (13) jadio an- 
^uncer, (14) assembler, (15) dentist. 
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